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1. Introduction

Sport has gained increasing prominence in contemporary societies around the world, and
especially so in the more developed countries. Europe and particularly those members of the

European Community have not escaped this trend.
The increased social importance of sport is related to:

(i) the recognition of its decisive contribution for the generalization of healthy,

physically active lifestyles;
(i) the understanding of its educational potential;
(iii) its entertainment, media and business value; and

(iv) a mode effect, associated with the social affiliation processes that, in some aspecis,
seems almost tribal. This illustrates the very interesting anthropological content of

modern sport.

Together with the increased social relevance of sport, it is wise to promote the differentiation,
competency, and added value of sport professions, especially of those more directly associated
with the success of the sport process itself, in other words, the quality of the services provided
in the sports market. Among those professions, the coach activity is, most certainly, one of the
most critical, when considering both formal competitive sport, as well as health related practice,

the educational sport activity, and the rehabilitative potential of adapted sports.

Within the previously expressed context, it is reasonable that developed countries and
communities assume strategies that lead to the promotion, and improvement, of initial and
continuous education in all sport related professions, with special emphasis on sport coaching.
This is more and more the case all over the world, naturally with more prominent and successful

results in some countries than in others.

The European Union (EU) has been part of this trend in the last few years. In fact, it may be
stated that, in some cases, and in some occasions, the EU was one of the leaders of the global
process, assuming unequivocal innovative contributions that challenged transitory balances and

accommodations, and promoted wide spread debates, deep reasoning, innovative initiatives,



and serious potentials for undergoing developments. Among them, the 5-level structure for the
qualification of coaches, and the “European Master’s Degree in Sport Coaching” (corresponding

to a 5 level “plus” qualification) in the context of “Euro-qualification”, were leading examples.

Presently, the 5-level structure for the qualification of coaches, proposed by the European
Network of Sport Sciences, Education and Employment (ENSSEE) in 1999 - first named the
“European Network of Sport Sciences in Higher Education” (ENSSHE) - (Claude et al., 1999), is
in the reviewing process by the ENSSEE itself, the European Coaching Council (ECC), and the
AEHESIS (Aligning a European Higher Education Structure In Sport Science) project. Following
the May 2007 Budapest Meeting, the goal was restated of reaching a signed agreement among
the EC members on this subject during the 9" ENSSEE Forum, to be held in Rio Maior,
Portugal, next September, with a content similar to this (AEHESIS, 2006, Prague Conference):

1. Coaches play a central role in providing sport experiences for sportspeople of all ages and skill levels.

2. To fulfil their role, coaches must have appropriate competence and training, taking into account the target group(s) with whom they are
working.

3. Coaches are expected to be as concerned with the well being of the sportspeople as they are with optimizing performance.

4. Coaches should respect the rights, dignity and worth of any sport participant, and treat everyone equally, regardless of sex, ethnical
origin, religion or political conviction.

5. Coaches are expected to work in an open and co-operative manner with all individuals responsible for the welfare and performance
development of sports.

6. Coaches should develop and maintain a high standard of training; their action, whilst conducting training sessions, should reflect
scientific knowledge and current expertise.

7. Scientific principles should be applied in every level of coaches training.
8. Responsibilities and professional competence should gradually build up from the initial levels of coaches’ qualification to the final ones.
9. All coaches should hold a coaching licence that is recognised by the national competent authority and the relevant federation.

10. The framework for the licensing and recognition of coaches as proposed by the European Coaching Council is the European
recognised mechanism that is affirmed and actively supported.

11. A formal review mechanism will be established to provide a basis on which coaching qualifications can be reviewed against the ECC
framework.

12.  Consideration should be given to the establishment of a licensing system that will have international recognition and currency.

13.  Each participating agency in the convention will undertake to identify the implications of the convention for their work, including the
appropriate investment in the infrastructures to give effect to the convention.

This working paper intend to summarize this process, underline some relevant reformist
aspects, and present a “Portuguese Model”, that intend to be not only one first formal alignment

initiative, but also a contribution itself to the large revision in progress.

2. The 5-level structure for the qualification of coaches

Between 1990 and 1999, but with special emphasis from 1995 to 1999 through the work of its

Coaching Committee, the ENSSHE applied a reference framework from European legal



documents (directives and decisions) to establish levels of training courses and qualifications in
the professions related to sport, to provide a reference point for the EU State members and
sport federations for the evaluation of their coaching education systems. At that time, ENSSHE
brought together training and research institutes and structures specialising in sports and
physical education within the EU. Its aim was to promote the convergence of training /
education, research co-operation and the adjustment of these activities to the economic, social

and legal requirements of the EU.

This initiative of the network was particularly important at that time, as it still is today,
considering the elimination of boarders, the accepted (and often encouraged) mobility of
professionals, and the establishment of an open market; all this in a conjuncture of a wide
variety and diversity of existing training / education courses. It was of major relevance then, as it
is today, to enable comparison between courses and qualifications endorsed in different

countries, as well as to promote convergences as related to coaches’ education.
This first framework took into consideration both:

() a decision of the European Ministers Council for Education (decision 85/368/CEE) -
stated in 16 July 1985 - regarding the vocational training amongst the EU Member

States, which was defined over a 5-levels structure, and

(i) two later EU directives concerning the general systems of recognition of vocational
training (the 89/48/CEE, and the 92/51/CEE), both in higher education and

secondary education, and professional education context.

From these two directives, the training / education for regulated professions was divided into 3

levels:
(i) Level 3 (from 89/48/CEE) — corresponds to a Diploma awarded in completion of
post-secondary training from at least 3 years duration;
(i) Level 2 (from 92/51/CEE) — corresponds to a Diploma awarded in completion of
post-secondary training from less than 3 years duration;
(iii) Level 1 (from 92/51/CEE) — corresponds to a Certificate awarded in completion of

secondary education.

The 5-level structure of vocational training, and this 3-level structure for the recognition of

training / education for regulated professions, are described in Table 1.

Based on these general EU principles and documents, ENSSHE conceived a 5-levels structure

for coaches’ education in Europe, trying to:

(i) absolutely agree with the 1985 decision;
(i) define the professional profile of a coach at the various levels of training /
education;



(iii) define, “skills”, “competencies”, and “knowledge fields” necessary to develop
coaches’ tasks and activities;

(iv) set EU standards for admission conditions, minimum duration and validation
(recognition);

(V) draft broad lines for “European Modules” of education for the different levels /
profiles of coaches.

Table 1. Correspondence between the 5-levels structure of vocational training in EU, and the 3
levels structure for the recognition of vocational training defined by the European directives
(adapted from Claude et al., 1999).

3-levels of vocational training for regulated 5-levels structure of vocational training in EU
professions coming from EU directives (decision 85/368/CEE)

LEVEL 3 — Post-secondary training of at least 3 | LEVEL 5
years (from directive 89/48/CEE)

LEVEL 2 - Post-secondary training of less than 3 | LEVEL 4
years (from directive 92/51/CEE)

LEVEL 1 — Secondary education (from directive | LEVELS 3, 2, and 1
92/51/CEE)

In an attempt to build some plasticity into the system, ENSSHE decided to mainly specify the
characteristics of levels 3 to 5, allowing each nation to develop its own strategy for the two entry
levels on the career. Table 2 summarises the proposal.

A very particular prescription was enclosed in this model, namely when it was stated (Claude et
al, 1999, p. 10) that “Training is consecutive from level 1 to 4. Level 5 starts with the enrolment
at the university, without the obligation to complete the lower levels. However, some countries
might take levels 3 or 4 into account for admission condition”. They further stated that (op. cit.)
“Bridges should be planned from level 4 to 5, and from level 5 in a specific sport to levels 4 and
3 in another sport (for candidates who did not undertake a sport specific course during their
university studies). Universities awarding level 5 diploma can offer credits and exemptions for
the candidates passing from level 4 to level 5.

From this proposal, we extract:

(i) a 5-level structure in accordance with a EU decision from 1985 related to levels of

vocational training;



(i) a progression from level to level in accordance to the official European framework
for professional qualification recognition;

(iii) the highest level (V) as a university level of education (a Level V+ corresponding to

a specific post-graduation specialisation — a Master’s Course);
(iv) the recognition of previous education by the universities;

(V) the relative lower importance attributed to the structures of levels | and I, left over

for each country / sport federation to decide upon.

Table 2. The levels 3 to 5 (lll to V) proposed by ENSSHE in 1999. The Levels | and Il were

given to the particular design of each country / sport (adapted from Claude et al., 1999).

Strategic Planning

Level Il Level IV Level V

Execution X X X
Co-ordination () X X
Teaching X X
Research ) X
Management (x) X
Supervision X

X

Tasks (Professional

To safely train one or more

The coach is responsible for all

The coach is responsible for all

2 years of confirmed
professional experience

2 years of confirmed
professional experience

- sportsman and coordinate a the aspects of sports practice. the aspects of sports practice.,
Profile)
team of a number of assistant . in the quality of “ideas man”,
coaches (Levels | and II). The coach reached a higher promoter and organiser, based
Fundamentally centred on level of education. upon a multidisciplinary
basic activities (to plan, scientific education, both
implement and evaluate Management and research are | general and specific
training, conduct competition, not priorities at this level
and take part into talents
detection programs).
Admission Practical experience Certificate of level lll Secondary school
conditions into the specific sport diploma that allow
access to higher
Leve_I_I and i education;
Certificates
Practical experience in
the specific sport;
(Level lll and IV Certificates
may be taken into
consideration)
Minimum duration 300 hours 600 hours 2400 hours (4 years of

university studies),
50% in Sport Sciences
and 50% on Sport
Specific domain.

2 years of confirmed
professional experience

It is important to note that some countries followed this structure closely, while others have used
it only as a reference point for its coaching’ education system. Nevertheless, it seems quite

clear that Level V, and Level V+ qualifications have never (or almost never) been implemented,



or even that a general agreement on wide acceptance had been achieved among the coaching

community.

3. The revision process of the 5-levels structure

After the creation, in 2003, of the European Coaching Council (renamed from the ENSSEE
coaching sub-group during the Lausanne ENSSEE Forum), when a focus on the 5-levels
structure was agreed, and after a five years period of European implementation of the 5-levels
structure, it was felt that a review was needed during the years of 2004/05. Meanwhile, this
need seemed to be re-enforced after the stronger links established with the International
Council for Coach Education (ICCE), in 2005.

Based on the statements of Duffy (2007), Chairman of the European Coaching Council, during
its presentation to the Budapest consultation meeting, in May, the main motives for a review

were:
() the changes operated in European context, particularly at the EU;

(i) the start of the AEHESIS-project (in 2004), addressing the links of coaches’
education to the higher education sector;

(iii) the experience of the 5-levels structure application period;
(iv) the recent contributions of some international sport federations;
(v) the more global context, traduced by the contributions of the ICCE.

The first meeting of the revising group occurred in Warsaw, Poland, in March 2005. From this
meeting, a first document emerged on this domain: a discussion paper that based the second
meeting, promoted in Rio Maior, Portugal, in May 2005. From this second meeting, a second
draft was produced and used as a preliminary report, for consultation purposes, at the ENSSEE
and International Council for Coach Education (ICCE) Forum in Limerick, Ireland, on September
2005. Further developments were accomplished for the AEHESIS Conference held in Prague,
on September 2006, and for the Budapest consultation meeting that took place in May 2007.

In this document, the emerging structures for the recognition of vocational and educational
qualifications in Europe, namely the 8-levels “European Qualification Framework” and ECVET
(European Credit System for Vocational Education an Training), as well as the consequences of
the Bologna and the Copenhagen Declarations were already taken into account, as some of the
most relevant changes put into place in the European context underpinning the coaches’
education structure. This means that this will no longer be determined by the Decision and
Directives previously enounced, but by a new framework to be agreed upon, and new additional

agreements, especially a strategy of alignment of higher education institutions in what



university-level coaches’ education is concerned, strongly related to the reform and

convergence of general models of higher education in the EU.

Following Limerick, some refinements in the frames of reference, or aims, for the revision to be

undertaken were produced (Duffy, 2007):

Promote a greater consistency of approach to the development of coaching

qualifications across sports and the different EU countries;

Encourage the development of more relevant education and training provision to

meet the needs of national and international federations, athletes and coaches;

Provide a transparent framework for the recognition of coaching qualifications within
the EU, taking into account the wider EU developments in vocational and
educational training and the need to more clearly define the relationship with the

higher education sector;

Develop a framework that recognises the role of the non-university and university
sectors in the education of coaches, in the context of emerging structures for the

recognition of educational and vocational qualifications within the EU;
Raise standards and improve the quality of coaching;

Work towards a greater public recognition of coaching as a qualified, competent
and regulated profession, which is integral to successful development of sportsmen
at all levels.

The main findings of the meeting, considering the revision of the 5-levels structure were (based
on Duffy, 2007):

(i)

Four levels rather than five (Apprentice Coach, Coach, Senior Coach, Master
Coach);

Two standard occupations rather than one (Coach of participation-oriented
sportspersons, and Coach of competition-oriented sportspersons — sub-dividable in

four);

Coaching competence and learning outcomes more strongly identified;
Recognition of prior learning and current competence;

Coach licensing system recommended;

Mutual recognition of qualifications between vocational and higher education
sectors;

The revised European Structure for the Recognition of Coaching Qualifications (4-
levels) have been linked to the European Qualification Framework (EQF) of 8-

levels.



Figure 1 summarises the model in perspective for the revision of the 5-levels structure of
coaches’ education in the EU.
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Figure 1. Model in perspective to the revision of the 5-levels structure of coaches’ education in
the EU (Duffy, 2007).

From this model, we should stress:

(i) Despite the claims above, the reasoning behind the reduction from 5 to 4 levels is
not clear (exception, possibly, based on good practices of some international
federations). In Budapest 2007, a number of statements pointed out the advantages
of the 5-level structure;

(ii) It seems appropriate that coaches’ professional qualification be independent of the
stage of the sportsman career development, allowing the very important initial
phases of the sport education process to be coordinated by highly qualified
professionals, instead of the more traditional situation where the lowest qualified
professional is responsible for the “presentation” of a sport to a beginner;



(iii) The model is much more centred on the competences and learning outcomes, than
on the number of hours, and the curricular structure of the courses permitting a

more modern pedagogical approach to the process;

(iv) The recognition of previous learning and competences, as well as the formal and
informal learning, and mutual recognition of qualifications between the vocational
and higher education sectors, are also key positive points of this model. On the one
hand, this perfectly matches with the recommendation of the European Parliament
and Council on the life long learning process (2006/962/EC). On the other, it
finishes with a rather strange situation where university qualifications were seriously
devalued, or at least contested at the professional environment, at the same time
as vocational education was completely ignored at higher education institutions.
Now, it will be possible to face a situation where both sectors will converge for the
profit of coaches’ education, presenting this process as a continuum to the
professional, and valorising professional experience, partner and tutorship, as well
as academic, scientific and continuous education on the global context of the
complex net of coaches’ competences. It is important to note that presently three
strands are recognised on the field: (a) federation based education; (b) higher-
education based education, and (c) other recognised agencies, public or private.
Strands that should cooperate to maximise resources and the efficiency of

processes, and mutually recognise their participation on the task;

(V) The comparison of the 4-levels revised European Structure for the Recognition of
Coaching Qualifications with the emerging European Qualification Framework
(EQF) of 8-levels is quite relevant and pertinent, contributing to the promotion,
differentiation and dignity of the coaches’ profession, especially by relating the
Level 4 with the 6", and 7" levels of the EQF, associated with the academic
Bachelor and Master graduations in accordance to Bologna. Table 3 summarises

this proposed correspondence of levels.

4. A Portuguese Model for coaches’ education, integrating the EU tendencies

Parallel with the publication of the ENSSHE 5-levels structure for coaches’ qualification, the
Portuguese government published the law D.L. 407/99 that established the juridical structure for
sports education. The structure was defined as “integrated in the working market”, needing
further rules in this context, especially concerned with definition of stratified levels, professional
and educative profiles, certification procedures, etc..

Since then, no law improvements were noted, despite the coaching community claims, and the

presumably associated Portuguese Sport sufferance.



Now that a revision of the 5-levels structure is on its way, the Portuguese Government decided

to finally fully regulate this process. It further decided that it is no longer acceptable to keep

waiting, this time for new EU rules. It was preferable to assume a “Portuguese Model” as much

as possible in line with the tendencies perceived among EU institutions and opinion leaders.

Table 3. Correspondence of levels between the proposed 4-level structure for coaches’

professional qualification, and the emerging European Qualification Framework (AEHESIS,

2006, Prague Conference).

Level Focus of the education and qualification | Coaching role reference point | EQF levels

1 Provide basic skills and knowledge for the | Apprentice coach 2
apprentice coach role

2 Consolidates skill and knowledge for the coach | Coach 3,4
role

3 Provide advanced skill and knowledge for the | Senior Coach 5
senior coach role

4 Provide advanced skills, knowledge, leadership | Master Coach 6,7

and for innovation for the master coach role

The main paradigmatic axes of the model were:

(i)

(ii)

(i)

(iv)

(vi)
(Vi)

to minimize the community impact due to deep transformations, including

consensus already obtained with relevant partners;

to align as consistently as possible with the EU tendencies for the revision of the 5-

levels Coaches’ Qualification System;

to articulate vocational education and university level education, assuming
strategies to valorise mutual recognition, transfer of credits, and maximization of the
installed personnel and infrastructural potential, in full agreement with the higher

education concepts incorporated with the Bologna Process;

to allow guarantees of access to all levels of coaches’ education to all participants,

irrespective of an origin from vocational or higher education;

to take into account, coherent with line (iii), the qualification levels of the EQF, and
the proposed correspondences in perspective for the revision of the 5-levels

structure;
to reinforce the potential for quality insurance of the provided education;

to promote the articulation of a sportive career with a subsequent coaching career;
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(vii)

to promote the educative value of continuous life long education, informal
education, on-the-job tutored education, and professional experience, in

accordance with the Copenhagen Process and the Recommendation 2006/962/CE;

to fulfil the Magglingen Declaration of the ICCE, produced in 2000, assuming as
core targets for coaches’ education: (a) an education for ethics; (b) a focus on the

needs of athletes; (c) the promotion of professional recognition and dignity;

to guarantee conditions for quality coaching professional exercise, and good
services to be delivered to the community, particularly allowing formal conditions
that favour beginners and other sportsman to be coached by highly qualified
coaches, and not only the elite performance athletes.

The methodology followed to accomplish the model is, in general, summarised in Figure 2.

T

How to “think” coaches education?

“Literature”

Fundament Legislation

Sport Politics

Relevant
partners
m Mature Modelling

Experimenting

Legislating

Figure 2. Summary of the methodology followed to accomplish the proposed Portuguese Model

for coaches’ education.

A schematic representation of the Model is presented in Figure 3.

The main characteristics of the model are:

(i

four (4) levels of coaches’ education / qualification are distinguished. Nevertheless,

the 4™ level, comprising the levels 6 and 7 of the EQF, respectively equivalent to



(i)

the Bachelor and Master academic levels, is sub-divided into two: the Level 4 —
Master Coach -, and the Level 4+ - Master Coach Plus. In fact this is a kind of a

euphemistic approach to a 5-levels structure, allowing, at a time:

(a) to cope with the tendency for a 4-levels reformed structure in EU — doing so we
favour a structure with a kind of a “symmetric internal logic” that can be
traduced as follows: Level 1 (an Apprentice), Level 2 (a Coach in formation),
Level 3 (the Senior Coach, with mature competencies), Level 4 (the highly

specialised Master Coach);

(b) to formally integrate Bachelors and Masters coming from an academic strand,

but within the same general level;

(c) also distinguish, and also within the same general level, those that
accomplished a 4™ Level vocational education, from the ones that, coming from

this same strand, are distinguished by their peers as “Merit Career Coach”;

both university education (or equivalent) and vocational education are considered in
the model, and both can provide access to all levels of coaches’ qualification
considered in the model. Moreover, both strands are invited to interpenetrate each
other: universities will recognize vocational education and will favour ha hoc access
of coaches to university graduation and post-graduation studies, and the vocational
education government authorities will accept university courses and credits to co-
validate vocational education. Furthermore, the level 4 courses (considering the
vocational strand) will be mainly promoted by universities, or institutions allowing
similar qualitative profiles of education, despite they are note providing an academic

degree;

each one of the 4-levels are assigned to one of two main coaching “occupations”:
coaching “participation athletes”, and coaching “competition athletes”, dealing once
more with EU tendencies, and discouraging the alignment of the coaching career
with the athletic career. In each one of these two occupations, two sub-occupations

can also be distinguished;

each one of the 4-levels are obtainable through four educational components:
(a) “courses”;

(b) “on the job experience” (including tutored experience);

(c) “demonstration of competencies” (to be defined by each Federation);

(d) “continuing education and tutorship” (“tutorship” means that all coaches need to

take part in the education of peers, to be permitted promotion);
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Figure 3. Schematic representation of the Portuguese Model for Coaches’ Education.

(v) University students, after completing the Bachelor, or Master degree, have met all
the “course” requirements for the sport of their specialisation (one, or two), entering
the system as Level 2 (“coach”). Later, they need to accomplish all the
requirements of the three other educational components (“on the job experience”,
“demonstration of competencies”, and “continuous education and tutorship”) to
progress step by step into the career, up to level 4 (Bachelor), or level 4+ (Master).
For sports not in their specialisation they enter the system as level 1, and they need
to fulfil all the requirements, including courses, to progress in the career;

(vi) “demonstration of competencies” is an issue that, to be defined, has to account with
the contribution of each particular federation to be defined. Nevertheless, it should
be expressed both in terms of “professional outcomes” (behaviours and attitudes),

as well as in terms of sport achievement, stricto sensu;

(vii) “on the job experience” is considered as one very important component of coaches’
education. Consequently, the years of professional experience needed to assess
the following level grows with the level of professional qualification considered. The
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same happens with the number (or the credits) of the continuing education

programs required, both in absolute and in relative terms;

(viii)  the regulation of the all system, specially the access to a high coaching standard, is
conducted buy coaches themselves, once they are the ones who approve the

competencies of the lower level colleagues they are tutoring.

It is important to stress that the number of hours preview for each course of the vocational
strand of the model are note necessarily contact hours, and were draw in accordance with the
5-levels structure in revision. The final draft of the curriculum will define contact hours

requirements, as well as other forms of learning, and respective harmonious integration.

5. Conclusion

A Portuguese Model for Coaches’ Education has been presented, as coherently as possible
with the tendencies perceived in the EU on relevant issues affecting this topic. The main
innovations are related both to the definition of neither 4, nor 5 levels, as well as to the explicit
inclusion of different educational components (“courses”, “on the job experience”,
“demonstration of competencies”, and “continuous education and tutorship”). Moreover, an
extended partnership between vocational, university, and tutored education modes, as well as

professional experience has been strived for and, we believe, accomplished.
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